Karen Symms Gallagher
At the heart of teacher preparation, changes are taking place-a push for continued high standards and an effort to determine the impact various programs are having on P-12 student learning. Leading the way is the Council for the Accreditation of Educator Preparation (CAEP), which emerged in 2010 from education leaders' desire for a next generation of accreditation model to improve the preparation of teachers for America's schools. In a recent interview, Gallagher shared her background that has led her to her current position at USC and with CAEP. "I've been a student, and I've been a teacher," Gallagher said. "But I've always been a learner. I'm one of those people who loved school. I didn't think I'd be a teacher, but I married a teacher and realized it was something I wanted to do."
But it wasn't until she moved from state to state-and needed her teaching license to transfer-that she realized the benefits of a university education program having appropriate NCATE accreditation. After receiving her doctorate, she found herself at Loyola in Chicago, where the college was preparing for an NCATE visit; part of her load that first year involved helping prepare documents for that visit.
"It gave me, as a brand new professor, an opportunity to put the pieces together and figure out why our university was doing this," she said.
She then went to the University of Cincinnati, where she was involved in the Holmes partnership, which signaled the beginning of professional development schools.
The Holmes group was a deans' organization, she said, with reform driven by deans who had researched options and felt strongly that school education programs should emulate the medical profession with its teaching hospitals. At the time, the shift to professional development schools was an enormous-and controversial-change, partnering only With the movement from NCATE to CAEP, Gallagher was asked to join the CAEP team and was then on the search committee for a new president, selecting Christopher A. Koch. Like parents doing their part to ensure quality education for their children, Gallagher and others are instrumental in implementing changes that shift to the front of the classroom. While many see today as a period of major transformation for education, Gallagher said the profession is continually shifting. "There has always been change-sometimes it's more obvious than others," she said. "Change is rapid…but as soon as it feels meaningful, it starts to slow down.
Sometimes we pay more attention to other things. "And that's why CAEP is important to me," she said. "The initial couple of years were challenging, but I've been impressed with Chris Koch's leadership as president."
Gallagher said CAEP has had approximately 100 programs that have successfully completed the CAEP accreditation process, with fewer than 5 percent not receiving accreditation in the three rounds of CAEP accreditation. That points to the positives of the CAEP process, she said. Considerations, Vol. 44, No. 1 [2018] Because change is continual in education, Gallagher said determining ways to accurately assess programs' and, in turn teachers', impact is especially important. But there needs to be some consistency among universities' teacher preparation programs.
"Deans for Impact is developing five instruments-dispositions, class observations methodology, survey of principals, and year-after report," she said. "We're trying to develop common instruments; since everyone does these things differently, it's hard to make comparisons. Twenty-four of us are sharing data to see if we can't use common instruments. "For me, I'm not interested in teacher education looking exactly the same, but we ought to be able to demonstrate what teachers believe-their dispositions," she said. "We are committed to making some common observations about people going into education.
That's the future-three to four common instruments for improvement-not for evaluation."
Gallagher doesn't lose sight of the fact that each school has its own challenges.
USC Rossier has focused historically on serving the needs of students from urban areas, but following USC's most recent Academic Program Review, the school revised its mission to emphasize equity no matter the location of a school.
"When I came here, our big strategic planning was Excellence in Urban Education-learning locally, nationally, and globally," she said. "But we had to confront the fact that we weren't being clear on what we meant by urban education."
The school mission is now more succinctly about advancing educational equity.
"We have prepared teachers all over the country to meet the needs of ELL, kids in 8 poverty, the affluent, the gifted. Rural and urban schools are each facing challenges when it comes to resources and services.
"We work with schools for all kids-not just rural or urban," she said. "It isn't where they are; it's what they need."
